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Abstract. This article provides a comprehensive investigation into the role of artificial intelligence (AI) as a translation
tool in the context of English language teaching (ELT). In recent years, language education has undergone a significant
transformation under the influence of digital innovations, particularly Al-based applications. The authors focus on how these
technologies are changing the way English is taught and translated in academic settings, highlighting both the opportunities
and challenges that accompany this shift. Special attention is paid to the most commonly used Al tools in translation education,
including machine translation platforms (such as Google Translate, DeepL, and ChatGPT), speech recognition technologies
(Speech-to-Text), automatic subtitling (e.g., YouTube Subtitles, Al captioning tools), and Al-generated text content. These
tools offer learners a wide range of benefits, such as real-time access to multilingual content, opportunities for immediate
feedback, and the possibility to engage with authentic linguistic materials tailored to their individual learning styles and needs.
The article outlines the pedagogical advantages of integrating Al into language learning: it encourages learner autonomy,
fosters digital literacy, and enhances understanding through multimodal content delivery. AI can be particularly beneficial in
blended and remote learning environments, supporting students from diverse linguistic backgrounds by providing customized
resources and translation assistance. Instructors can also benefit from Al tools by using them to assess language errors,
adapt assignments, and create personalized learning pathways for students. At the same time, the paper critically assesses a
number of challenges associated with the increasing reliance on Al in translation-focused ELT. First, there is a risk of students
becoming overly dependent on machine translation, which may hinder the development of independent language processing
skills. Second, AI systems often lack the ability to interpret cultural context, stylistic nuance, and idiomatic expressions,
leading to flawed or superficial translations. Third, the use of AI may contribute to the fossilization of language errors when
students accept Al-generated content without question. Additionally, concerns are raised about academic integrity, as Al tools
could be misused to plagiarize or present machine-generated work as original human output. The article emphasizes the need
for pedagogically sound and ethically informed implementation of Al in education. Rather than serving as a replacement
for human instruction, Al should be seen as a complementary tool that supports but does not replace critical thinking and
intercultural understanding. The authors provide examples of classroom activities where Al is used to facilitate translation
analysis, intercultural discussions, and evaluation of multiple translation options. These activities help students develop both
technical and reflective skills. The discussion illustrates both the positive outcomes of Al integration (increased translation
quality, greater learner motivation) and some unintended consequences (reduced grammatical awareness, mechanical task
completion). The authors present case studies and teacher reflections that show how Al can either empower or inhibit learning,
depending on the instructional context. The article also reviews current academic literature on Al in language education,
referencing international practices from Europe and North America. One of the key points discussed is the potential of Al
to foster intercultural competence. When accompanied by proper pedagogical frameworks, Al tools can help students build
empathy, recognize cultural differences, and broaden their linguistic and cultural awareness. In conclusion, the article argues
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that AI, when used responsibly and critically, can be a powerful ally in translation education. Its effectiveness, however,
depends on the level of digital and linguistic literacy of the learners, the design of learning tasks, and the presence of human
guidance. The authors urge educators to treat Al not as a shortcut, but as a meaningful resource that must be thoughtfully
integrated into language instruction. A set of practical recommendations is offered for teachers and curriculum developers:
integrating project-based learning, blending AI and human translation approaches, discussing the ethical use of Al, and
organizing workshops on evaluating Al-generated content. Such measures are vital for preparing learners to engage with Al
tools responsibly and professionally in academic and real-world translation settings.

Key words: artificial intelligence; machine translation; English language teaching; language learning tools; academic
integrity; linguistic competence; critical thinking.

AHoTanig. Y cTarTi 34iiiCHeHO KOMITJIEKCHE A0C/iXKeHHs PoJTi ITYy4YHOro iHTenekTy (mani — IIII) sk iHCTpyMeHTy repe-
KJIaJly B IIpolleci BUKJIa/|JaHHs aHIVIiHCbKOT MOBY sIK iHO3eMHOi. CyyacHa OCBiTHs MapaJurMa rnepexuBae 3Ha4Hy TpaHcdopma-
L{if0 T1i/1 BIUTMBOM [IM()POBUX TEXHOJIOTiH, 30KpeMa LITYYHOTO iHTeJIeKTY, IKHH IIBH/KO TPOHUKAE B YCi chepu KUTTS, BKIIFOUHO
3 MOBHOIO OCBiTOI0. ABTOpPH 30Cepe/yKyI0Thb yBary Ha HOBUX MOXX/IMBOCTSX, AKi Bifkpusae 111 A5 mokpaljeHHs HaB4a/JIbHOIO
TIPOLIECY, @ TAKOXK aHaJIi3yI0Th PU3WKHU I BUK/IMKH, [10B’s3aHi 3 1ioro 3acTocyBaHHsM y cdepi BUK/IafaHHs repeknazy. Okpemy
yBary npugineHo HainomupeHimmm [I-iHcTpymeHTaM, sKi BUKOPHCTOBYIOTh Y HaBYaHHI NepeK/ajy: CUCTeMaM MallliHHOIO
nepekiazgy (Harmpuknaz, Google Translate, DeepL, ChatGPT), 3acobam po3mi3HaBaHHs1 MoB/eHHs (Speech-to-Text), aBToma-
THYHOMY CyOTHUTpyBaHHIO (Harpukiazg, YouTube Subtitles, AI Captioning Tools) Ta reHepaTopam TeKCTy. AHaJi3 [TOKa3ye, 1110
Li IHCTPYMEHTH CIPUSAIOTh PO3LIMPEHHIO JOCTYIy CTY[EHTIB 10 aBTeHTUUHUX JpKepeJl, MiJiBULLYI0Th MOTHBALIO /10 HABYaHHs,
[IAI0Th 3MOT'Y aZIalITyBaTy Marepiaiy 0 iHAWBi[yasbHOTO PiBHS MiTOTOBKK Ta MOBHOTO ZOCBiAy 3700yBadiB. 3aBAsKH iHTe-
rpauil IIII cTyzeHTH MOXXYTh y pe)KuMi peajibHOTO yacy nepeksiajiaTi CK/aJHi TepMiHM, TleperisaTy JIeKCUYHi abTepHaTUBY,
aHasli3yBaT¥ CMHTAKCUYHI CTPYKTYPH Ta TPEHYBaTH HaBUYKU MDKKYJIBTYPHOI KOMyHIKallii. Y CTaTTi pO3MIAHYTO AWJAKTAYHL
nepeBaru BukopuctanHs IIII: dbopmyBaHHs aBTOHOMIi 3706yBauiB OCBiTH, PO3BUTOK I[U(POBOI rPaMOTHOCTI, MOKPAI[eHHS
CTIPUMHATTS IHIIOMOBHOIO KOHTEHTY 3aBJSKU MY/IbTUMOZAIBHOMY IOJaHHIO iH(opmalii. 3a3HavyeHo, mo IIII moxe cratu
edeKTHBHIM TIOMiUYHUKOM SIK [i/isfl CTYAEHTIB, Tak i [y BUK/IaZauiB, 0coOMMBO B 3MilmaHoMy abo AucTaHLiiiHOMY ¢opmarti
HaBuaHHs. [III-iHCTpyMeHTH Tako)X HaZlaloTb HOBI MOX/IMUBOCTI [I/Is1 CTBOPEHHSI TIepCOHa/1i30BaHHX HaBYa/IbHUX TPAEKTOPIH,
aHaJjTi3y TUTIOBUX TIOMUJIOK i afanTarii 3aBjaHb 10 KOHKPeTHUX MOTped CTyAeHTiB. BogHOUac aBTOpYU HAro/IoUIyOTh Ha HU3L
Ceplo3HUX BUKJIMKIB, 1110 CYTIPOBOJ)KYIOTh akTMBHe BukopucTaHHs 111 B mporieci HaBuaHHs nepeksazy. Ilo-nepiue, HagmipHa
3aJIeKHICThb CTYZIeHTIB BiJj MalllMHHOIO MepeK/IaZly MoXKe NIPU3BeCTH IO 3HWDKeHHS PiBHS KPUTUYHOIO OCMUC/IEHHS MOBHOIO
marepiany. [lo-gpyre, HIl-cucteMu He 3aBXAU aJeKBaTHO IepefarOTh KOHTEKCT, KY/JbTypHI KOHOTALil Ta CTWIICTUYHI Bif-
TiHKH, 110 € KDUTUYHO Ba)XX/IMBUM /IS IKICHOTO nepeknazgy. [lo-tpete, HekputnuHe BuKoprcTtanHd 111 moxxe npussecTu A0
«(hikcarjii» MOBHUX IIOMHJIOK, SIKi CTYZA€HT He IOMiuae uepe3 HeCTauy 3BOPOTHOrO 3B’si3Ky. OKpeMy yBary NpuAiseHo Mmpo-
6nemi akazgemiyHOi OOPOYECHOCTi: aBTOMATU30BaHi Mepek/iajii MOXKYTh BUKODHUCTOBYBATH [Jisl CIUCYBaHHsS abo MofiaHHs
YY)KMX TEKCTIB fIK BJIaCHHX, 1[0 CyIepPeYnTb eTUYHUM HOPMaM HaBYa/IbHOTO IpoLiecy. ABTOPH MPOIOHYIOTH iHTerpysary L1
B OCBiTHi# mporjec 06rpyHTOBAHO I MeJaroriyHo BUBa)kKeHO. BOHM MiKpeC/IoI0Th BaXK/IHUBICTh PO3POO/IeHHS CrieliabHIX
MEeTOIMUHUX MiJX0ZiB, sKi 6 fanu 3Mory BUKOPUCTOBYBAaTH TEXHOJIOTII K JOTIOMIKHHH iHCTPYMEHT, a He sIK 3aMiHy JTFOfICBKOT
JisnpHOCTI. Y cTaTTi HarosomeHo, mo 11 € 3aco6oM GopMyBaHHSI KpUTUYHOTO MUCJIEHHS, aHaJIi3y repeKIafalbKuX pilieHb,
TOPiBHSHHS BapiaHTIB Mepeksa/y, 00roBopeHHst Ky/lIbTYPHUX 0COOIMBOCTel MOB/IeHHs. TakoX IpOaHani3oBaHo, 10 CTyAeH-
TH JIEMOHCTPYIOTh SIK TIO3UTHBHI HaC/IiAKK (TiABUILIEHHS SKOCTi MepeKsajiB, 3pOCTaHHs 3aay4yeHHs 0 MOBHOI MPaKTUKH),
TaK i HebaXkaHi TeH/eHLii (MOBepXHEBe MUC/IEHHS, 3HWKEeHHS YBaXXHOCTI 10 TpaMaThKK). CTaTTs MiCTUTb OIVIsif, aKTyalTbHUX
HayKOBUX JKepeJl, 1110 BUCBIT/IIOIOTh BIIpoBapkeHHs IIII B MOBHY OCBITY, BK/IFOUHO 3 €BPOIEMCHKMMU Ta aMepUKaHCbKUMU
MpaKTUKaMu. Ba)k/vBe Miclle BiZiBe/[eHO IMTAaHHIO (JOPMYBaHHS MiKKY/IbTYPHOI KOMIIETEHTHOCTI: aBTOPH [JOBOAATS, 110 3a
HaJIe>XHOTO MeTOMYHOr0 cynpoBoAy IIII Moke cpUsTH PO3BUTKY eMIiaTii, po3yMiHHIO KY/IbTypHUX BiZIMIHHOCTel Ta po3iin-
PEeHHIO JIIHIBOKY/IBTYPHOTO KPYTr030py CTyZleHTiB. ¥ MiICyMKy mifikpecmoeThes, 1o 111 € moTyxHUM iHCTpyMeHTOM y cdepi
HaBYaHHS NepeK/azy, poTe Horo eeKTUBHICTh 3a/1eXKUTh BiJ| I1e1aroriuHoro KOHTEKCTY, piBHS MiATOTOBKU CTYAEHTIB Ta Ha-
SIBHOCTI KDUTUYHOIO OCMUCJ/IeHHs. ABTOPY PeKOMeHJYIOTh BHKIazadaM po3misagary 111 He sk 3aMiHy, a fK JONOBHEHHS [0
TpajuLiiiHKUX HOPM HaBUaHHS, 30KpeMa B KOHTeKCTi popMyBaHHSI MOBHO{ Ta TlepeK/Ia/jalibkoi KOMIIETeHTHOCTI. 3arporoHoBa-
HO HHU3KY PeKOMeHJaLili /7151 riefjaroriB i po3po6HMKIB HaBYAIEHUX ITPOTPaM: BITPOBa/KyBaTH ITPOEKTHI MeTO/M, KOMOiHyBaTH
aBTOMATH30BaHi i pyuHi repekiazu, 0OTOBOPIOBATH €TUYHI acTieKTH BUKopucTaHHs 111, MpoBOAXUTH ceMiHapy 3 KpUTHUHOTO
aHaslizy nepeksnaziB, ctBopenux 1. Takuii migXif cripusTHMe PO3BUTKY B CTY[EHTIB 3[aTHOCTI /10 Bi/[TIOBi/jabHOTO, YCBi-
JIOMJIEHOTO Ta MpodeciiiHOro BUKOPUCTaHHS TeXHOJIOTiH y raay3i MOBHOI OCBiTH.

KnrouoBi coBa: IITyYHUE iHTe/NeKT; MAallMHHWI IepeKiaj; BUK/IaJlaHHs aHIVIIMCBKOI MOBH; 3aCO0M BHBUEHHS MOB;
aKazieMiuHa [00poueCHiCTh; MOBHA KOMITETEHTHICTh; KDUTHUHE MUC/IEHHS.

Introduction. In the digital age, the integration
of artificial intelligence (AI) into various domains of
human activity has become not only inevitable but
also transformative. Education, and language learn-
ing in particular, is no exception. One of the most
impactful developments in this field is the growing
use of Al-powered translation tools in English Lan-
guage Teaching (ELT). From machine translation
applications like Google Translate and DeepL. to
speech-to-text converters, chatbots, and gram-
mar-correction platforms, AI has rapidly evolved
from a supplementary aid to a potentially central
component in the language learning ecosystem.

The increasing sophistication of Al technologies
has opened new horizons for both learners and edu-

cators. Students can now access multilingual content
in real time, receive immediate feedback on writing,
and engage in personalized learning experiences that
adapt to their linguistic needs. Al-assisted translation
tools not only support comprehension and vocabu-
lary acquisition but also offer opportunities to foster
intercultural communication, which is essential in
today’s globalized world. Moreover, these technolo-
gies can bridge language barriers for learners from
diverse backgrounds and enhance inclusion in multi-
lingual classrooms.

However, the adoption of AI tools in language
education is not without its challenges. Overreliance
on machine translation may hinder the development
of deeper linguistic competence, while inaccur-
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acies or context-insensitive outputs can reinforce
errors. Questions of academic integrity, particularly
regarding student-authored texts, have also become
more complex. Furthermore, the implementation of
Al in classroom practice demands new pedagogical
approaches, critical digital literacy, and thoughtful
integration into curricula.

According to this, the objective of our research
is to explore both the opportunities and limitations of
using Al-based translation tools in English language
teaching. Drawing on current research, case studies,
and classroom observations, it provides an overview
of how Al is reshaping language education. The dis-
cussion highlights the need for a balanced and peda-
gogically sound approach, where technology enhan-
ces — rather than replaces — human interaction and
critical thinking in the learning process. In doing so,
the article contributes to the ongoing dialogue about
the role of Al in education and offers practical rec-
ommendations for its effective use in ELT contexts.

Theoretical part. Artificial Intelligence (AI) is
broadly defined as the capacity of machines to per-
form tasks that typically require human intelligence,
such as problem-solving, learning, and language pro-
cessing [11]. Language learning has become one of
the most dynamic areas for Al integration, due in part
to the natural alignment between language process-
ing and machine learning algorithms.

Al in English language teaching (ELT) covers
several areas: machine translation (MT), speech reco-
gnition, automated writing feedback, adaptive learning
platforms, and conversational agents. The tools most
relevant to translation-based learning include MT
engines (e.g., Google Translate, DeepL), grammar-
checking programs (e.g., Grammarly), and Al-powe-
red language assistants. These technologies are
increasingly used to scaffold learner understanding,
provide feedback, and enhance accessibility to authen-
tic language materials [4; 6].

The use of machine translation tools in the lan-
guage classroom is no longer seen as a form of aca-
demic misconduct but as a pedagogical opportun-
ity when properly integrated. Garcia and Pena [5]
describe how MT can support beginner-level writ-
ing, allowing learners to engage with more complex
structures than they could independently produce.
Their research found that MT-assisted writing led to
improved fluency and learner confidence.

Similarly, Lee [7] highlights that Google Trans-
late, when introduced with guided instruction,
can help learners compare source and target texts,
reflect on grammar choices, and better understand
idiomatic expressions. This form of critical engage-
ment, often referred to as MT literacy [9], encour-
ages learners to see Al not as a shortcut but as a tool
requiring careful evaluation.

Furthermore, Cotos, Link, and Huffman [4]
emphasize the value of Al in assessment and individ-
ualized feedback. Al-driven platforms can provide

immediate, targeted feedback on vocabulary, syntax,
and content coherence — a benefit especially useful
in large, diverse classrooms where individual teacher
support may be limited.

One of the essential goals of language education
is the development of linguistic and communicative
competence. While some critics argu- that overuse
of Al can weaken active language production skills,
others note that when used strategically, Al tools can
actually support deeper understanding and promote
metalinguistic awareness [8]. For example, compar-
ing human and machine translations helps learners
notice differences in nuance, style, and register —
insights that would otherwise require advanced lin-
guistic intuition.

In multicultural classrooms, Al can play a cru-
cial role in promoting intercultural competence.
Godwin-Jones [6] argues that mobile and Al tools
can expose learners to culturally authentic texts and
interactions that extend beyond textbooks. Al-gener-
ated translations of real-world materials — news arti-
cles, social media posts, videos — can foster critical
thinking about language use across cultures.

Moreover, the study by Benda and Wang [2] dem-
onstrated that learners who used ChatGPT and sim-
ilar AT tools to translate and analyze texts reported
increased engagement, awareness of stylistic fea-
tures, and a more nuanced understanding of tar-
get-language conventions.

Despite the numerous benefits, the use of Al in
translation-focused ELT is not without concerns.
A major issue is accuracy. While modern MT sys-
tems are vastly improved, they still struggle with
context-sensitive translation, cultural idioms, and
domain-specific language [10]. These inaccuracies
can mislead learners or reinforce fossilized errors if
not properly addressed.

Another key challenge is overreliance. Learners
may become dependent on translation tools, bypass-
ing the cognitive processes needed for internalizing
vocabulary, grammar, and syntax [8]. If students rely
exclusively on Al-generated output, they risk devel-
oping passive knowledge without the ability to act-
ively produce or manipulate language.

Additionally, the ethical implications of Al use
must be considered. The widespread availability of
Al-generated content has complicated issues related
to authorship and academic integrity [3]. Students
may submit translated or Al-generated texts as ori-
ginal work, raising questions about fair assessment
and the development of authentic skills.

Pedagogically, there is also a need for teacher
training. Many educators are unfamiliar with the
capabilities and limitations of AI tools. Without
proper integration strategies, these tools may be
misused or ignored altogether. Cotos et al. [4] stress
that AI must be embedded within a pedagogical
framework, supported by clear guidelines and
reflective practice.
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To address these challenges, scholars advocate for
the development of Al literacy — the ability to under-
stand, evaluate, and critically use Al tools in educa-
tional settings. This includes teaching students how
to identify errors in machine translations, how to use
Al for self-editing, and how to compare different
tools for various language tasks [9].

One promising approach is contrastive analysis,
where students translate a text using Al, then com-
pare it to a human translation or peer-reviewed ver-
sion. This process encourages learners to reflect on
grammar, syntax, lexical choice, and cultural appro-
priateness. It also opens space for classroom discus-
sions about the nature of language, translation, and
communication.

Another method is integrating task-based activ-
ities involving Al tools. For instance, learners may
use translation software to localize website content,
translate product descriptions, or generate subtitles
for videos. These real-world tasks align with the com-
municative approach and support transferable skills.

Teachers also need to adopt a critical stance, evalu-
ating not just the output of Al tools, but their impact
on learning behaviours and educational values. Accor-
ding to Yang [11], responsible integration of Al must
consider pedagogical coherence, learner autonomy,
and ethical transparency. Only then can Al become a
tool for empowerment rather than substitution.

Ukrainian universities operate under conditions of
linguistic diversity (Ukrainian, English as academic
lingua franca) and, in many regions, disrupted learn-
ing due to war-related displacement. These condi-
tions amplify the need for flexible, technology-medi-
ated language support. Local classroom observations
reported in some researches [1] suggest that trans-
lation tasks help students bridge disciplinary study
in English with culturally grounded Ukrainian aca-
demic discourse. Integrating Al in such contexts can
accelerate access to global scholarship while preserv-
ing national linguistic identity — provided that educa-
tors frame Al as a translator-consultant rather than an
author-substitute.

Conclusions and Prospects for Research. All
in all, Artificial Intelligence (AI)-powered trans-
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