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KOMYHIKATNBHA PE®DJIEKCIA
B IIEJAT'OI'TYHIN ITPAKTUII SIK IHCTPYMEHT ®OPMYBAHHSI
ITPOPECIMHUX YMIHDb ®1/1IOJIOT'IB

Abstract. The article examines the importance of communicative reflection in pedagogical practice as a tool for the
formation of professional skills of future teachers of philology. The article analyses the essence of communicative reflection,
its impact on the development of pedagogical skills, critical thinking and communication skills of students. It is noted that
the ability to reflect contributes not only to self-knowledge and professional growth, but also to the formation of effective
strategies for interaction with the audience.

The article discusses the key aspects of developing reflective thinking in philology students undergoing pedagogical practice.
It is proved that the use of reflective methods in teaching allows future teachers to analyse their own pedagogical strategies,
adapt them to the individual needs of students and improve the teaching process. The main functions of communicative
reflection are highlighted, including the analysis of one’s own speech behaviour, adjustment of communication strategies,
development of communication culture, and improvement of the effectiveness of interaction with students.

Special attention is paid to the methods of developing communicative reflection in the process of teacher training.
Approaches such as keeping reflective diaries, using the feedback method, analysing video recordings of classes and group
discussions are considered. It is substantiated that systematic reflection of pedagogical activity allows students not only to
objectively assess their successes and shortcomings, but also to introduce new approaches to teaching, improving the quality
of the educational process.

Given the current challenges of education, the article emphasises the importance of introducing a reflective approach
to the professional training of philologists. It is emphasised that the development of communicative reflection should be an
integral part of the training of future teachers, as it contributes to the formation of their professional identity, improvement of
pedagogical skills and ensuring effective interaction in the educational environment.

Prospects for further research in this area include the development of interactive methods for the development of
communicative reflection, the study of its impact on the quality of pedagogical activity, and the analysis of the possibilities of
using digital technologies in the process of developing reflective skills.

Key words: communicative reflection, pedagogical practice, professional growth, future philologists, reflection strategies.

AHoranis. Y cTaTTi po3mIsAacTbcsl 3HaUeHHsI KOMyHiKaTHUBHOI pedyiekcii B mefaroriyniii npakTuLi sk iHCTpyMeHTY ¢op-
MyBaHH{ npodeciiiHoi MalicTepHOCTI MaiibyTHIX BUK/IagauiB-¢inomnorie. [TpoaHanizoBaHO CyTHICTE KOMyHIKaTHBHOI peciiek-
cii, 11 BI/IMB Ha PO3BUTOK TeAaroriyHoi MaliCTepHOCTI, KPUTUYHOTO MUC/IEHHSI Ta KOMYHiKaTUBHUX HaBWUYOK CTYAeHTIB. 3a-
3HAuya€eThCs, 110 37aTHICTH A0 peduiekcil cripusie He JiMille CaMOIli3HaHHIO Ta MpodeciiiHoMy 3pOCTaHHIO, a ¥ (OpMyBaHHIO
edeKTUBHUX CTpPaTeriii B3aEMOJI1 3 ayAUTOPi€lo.

¥ craTTi po3rsjaoThCs KJIFOUOBi acrieKTH PO3BUTKY pedieKCMBHOTO MHUCJ/IEHHS B CTY/eHTiB-(isonoriB miJ yac mpoxo-
[PKeHHsI Tle[jaroriuHol NnpakTuku. JloBefieHO, 1[0 BUKOPUCTAHHS pedIeKCMBHUX METOAIB Y HaBUaHHI Jjae 3Mory MaiibyTHiM
yUuTe/IsIM aHa/li3yBaTH BAACHI MeJaroriudi crparerii, afanTtyBaTy ix A0 iHAUBiAyaabHUX MOTPe6 yuHiB Ta BJOCKOHA/IIOBATH
Tmpollec BUK/a/aHHsl. BrokpemsieHO OCHOBHI (DyHKLII KOMyHIKaTUBHOI peduiekcii, cepef; SIKMX aHasli3 BacHOI MOBJIEHHEBOI
TOBe/[iHKH, KOPUT'YBaHHSI KOMYHIKaTUBHMX CTpaTeriii, pO3BUTOK KOMYHIKaTUBHOI KY/LTYPH, MiJBUILEHHS e(heKTUBHOCTI B3a-
€MOZII 3 yUHAMMU.

Ocob6uBy yBary npuziieHO METO/[aM PO3BUTKY KOMYHIKaTMBHOI pediiekcii B Tiporieci migroroBku nezgarorie. Po3risHyTo
Taki Mmizixoay, siK BeZleHHs pedIeKCHBHUX 1110[leHHUKIB, BUKOPUCTaHHSI METOZy 3BOPOTHOIO 3B’s13KY, aHasli3 BiJjeo3anuciB 3a-
HATB i TPyNOBHX AUCKYCil. OBGIPyHTOBAHO, 1[0 CUCTeMaTHYHa pedriekcis efarorivyioi AisyIbHOCTI a€ 3MOTy CTyZeHTaM He
TiIbKA 00’€KTUBHO OI[iHIOBAaTH CBOI YCIiXM Ta HeJOJIKH, a ¥ YIPOBa/pKyBaTH HOBI MiZIXOAU [0 BUK/IAJIaHHS, TiJBUIYIOUH
SIKICTb OCBITHBOTO IPOLIECY.
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3 or/IsAy Ha CydacHi BUK/IMKH OCBIiTH, Y CTaTTi HaroJIOMIy€eThCSI Ha BaXK/IMBOCTI BIPOBaZikKeHHsI pedieKCHBHOTO TiJX0AY A0
nipoceciiiHol miAroToBKU ¢inomnorie. IlizKpecneHo, 110 PO3BUTOK KOMYHIKaTUBHOI pediiekcii Mae 6yTH HeBii’eMHNIM CKiaf-
HUKOM ITiJTOTOBKW MalOyTHiX MpaljiBHUKIB Me/laroriuHoi cepu, OCKibKHU Cripusie popMyBaHHIO TTPOdeCiiiHOol iIeHTUUHOCTI,
B/IOCKOHaJIEHHIO TIpodeciiiHoi MalicTepHOCTI Ta 3abe3neyeHHI0 e)eKTUBHOI B3aEMO/Iil B OCBITHEOMY CepeJJOBHIII.

IepcrieKTHUBY MOAABIINX PO3BiJJOK V LIbOMY HarpsiMi MOJSATal0Th Y PO3po0Ili iHTepaKTUBHUX METOZIB PO3BUTKY KOMYHi-
KaTUBHOI peduiekcii, AOCTipKeHHi ii BIVIMBY Ha KiCTb eAarorivyHoi JisbHOCTI, aHasTi3i MOXK/TMBOCTeM BUKOPUCTaHHS LUd-

POBUX TeXHOJIOTiH y poLeci po3BUTKY pe(/IeKCUBHUX YMiHb.

KrouoBi c/10Ba: KoMyHiKaTHBHA pedyiekcisi, TiefjaroriuHa rmpakTHka, mpodecitiHe 3poctanHs, MaibyTHi dinomory, ped-

JIeKCHBHI CTpaTeril.

Introduction. In today’s educational environ-
ment, reflection is an important component of a
teacher’s professional development, especially in the
field of philological education. It allows us to analyse
our own teaching activities, evaluate their effective-
ness and improve teaching methods. Since communi-
cation plays a key role, communicative reflection, a
conscious process of analysing and correcting one’s
own communication strategies in the learning envi-
ronment, is of particular importance. It is this type
of reflection that contributes to the development of
interpersonal skills, adaptation to individual needs
of students and the formation of professional self-
awareness of future teachers.

Communicative reflection is especially important
for philology students who are preparing to teach and
undertake pedagogical practice during their master’s
degree. They not only acquire linguistic and literary
knowledge, but also need to learn how to effectively
communicate information, establish contact with stu-
dents, promote their development and maintain their
motivation to learn. The lack of self-reflection skills
can lead to difficulties in professional activities, a
lower level of communication competence and insuf-
ficient understanding of pedagogical situations.

The relevance of this study is due to the need to
develop reflection skills in philology students, which
allows them not only to objectively evaluate their
own work, but also to actively improve their com-
munication skills. In the context of the reform of the
educational process and the introduction of a compe-
tence-based approach, reflection becomes an impor-
tant tool for the professional growth of a teacher.

The analysis of scientific sources shows that the
issues of professional development, improvement
and self-knowledge of a teacher are considered both
in the works of classical teachers and in the stu-
dies of modern scholars. In particular, the problem of
teacher’s professional development and self-know-
ledge was studied by prominent classical teachers
such as A. Disterveh, J. Komenskyi, V. Sukhomlyn-
skyi, K. Ushynskyi, and others. Contemporary schol-
ars, including V. Andrushchenko, O. Dubaseniuk,
A. Kuzminskyi, N. Nychkalo, H. Sotska, S. Sysoie-
va, O. Savchenko, L. Khomych, and others, focus on
issues of professional self-development and improve-
ment of pedagogical skills.

The concept of “reflection” as a component of a
teacher’s professional self-consciousness aimed at
self-knowledge and self-development is revealed

in the works of M. Boryshevskyi, V. Semichenko,
H. Kostiuk, N. Kuzmina, V. Krutetskyi, T. Palko, etc.
Certain aspects of the development of pedagogical
reflection as a key element of professionalism and
pedagogical culture have been studied by H. Degtyar,
C. Lytvynenko, O. Myroshnyk, T. Palko, O. Tsiuniak,
T. Fedirchyk, T. Yablonska, and others. Given the
wide range of scientific works on the problem of pro-
fessional development of teachers, it can be argued
that their ability to reflect is one of the determining
factors in improving the effectiveness of this process.

The purpose of the article is to analyse the sig-
nificance of communicative reflection in the profes-
sional training of future philologists and to identify
effective methods of its development in the process
of students’ pedagogical training.

Theoretical part. Reflection as the basis of self-
knowledge and professional growth of a teacher is an
important component of pedagogical activity, which
was emphasised by prominent thinkers and teachers
of the past. Socrates emphasised the need for self-
knowledge as a way to understand the world and
effectively teach others, and J. Comenius stressed
the importance of analysing pedagogical activity
and continuous self-improvement of the teacher.
J. Pestalozzi and A. Dysterweg considered reflection
as a key tool for improving a teacher’s professional
activity, his/her ability to understand students and
increase the effectiveness of the educational process.
The idea of self-knowledge and reflection continues to
develop in the pedagogical concepts of F. Nietzsche,
K. Ushinsky and V. Sukhomlynskyi, who empha-
sised the need for systematic analysis of their own
activities, updating knowledge and improving teach-
ing methods. They stressed that only a teacher who
is constantly working on himself can become a real
role model for students, contributing to their intel-
lectual and moral development [7, p. 316-317].

Explanatory dictionaries interpret the concept of
“reflection” (from Latin reflexio) as: “a form of activ-
ity of a civilised, socially developed person aimed at
understanding and comprehending their actions and
laws. In a broad sense, this concept is understood
as reflection, self-control, comprehension, aware-
ness, self-analysis of one’s own activity in the system
of relations with the world in which the individual
lives” [9, p. 518]. According to A. Zyazyun, reflec-
tion is not just knowledge or understanding by the
subject of himself/herself, but also finding out how
others know and understand the individual, his/her
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personal characteristics, emotional reactions, cogni-
tive ideas [12].

In pedagogical science, the concept of “reflection”
is interpreted as: “reflections on oneself, self-obser-
vation, the desire to realise and understand one’s
feelings and actions” [1, p. 247]. Pedagogical reflec-
tion is the process of self-knowledge of a teacher as
a specialist, his/her inner world, analysis and self-
analysis of his/her thoughts and internal pedagogical
experiences related to professional activity; pedagog-
ical reflection can be seen as a teacher’s self-aware-
ness of how he/she is perceived by students, parents,
colleagues, administration, etc.

Communicative reflection as an essential compo-
nent of effective communication and interpersonal
perception, which is a specific ability of human cogni-
tion, performs several functions: cognitive, regulatory,
and developmental. They are expressed in the change
of ideas about the other subject to more adequate ones
for a particular situation, and are actualised in the con-
ditions of contradiction between the ideas about the
other subject of communication and his/her individual
psychological characteristics, which are discovered
in a new way at the moment of interaction [5].

It is worth noting that communicative reflection
is one of the key components of the professional
training of future teachers of philology, as it allows
analysing, evaluating and adjusting their own com-
munication strategies and style of interaction in the
educational process. This mechanism of self-regu-
lation contributes to the development of a teacher’s
ability to effectively build educational interaction,
adapt to individual characteristics of students and
create a comfortable learning environment.

The basis of communicative reflection is the
awareness of one’s own speech behaviour, its impact
on the learning process and possible ways to improve
pedagogical activity [11]. This includes the analysis
of verbal and non-verbal communication, the ability
to recognise barriers to interaction and find effective
ways to overcome them. A future teacher should not
only control his/her own speech activity, but also be
able to assess the audience’s reactions, which allows
adjusting the presentation of educational material
according to the needs of students.

In our opinion, communicative reflection per-
forms several important functions in the professional
development of a teacher of philology:

1) analysis of own speech — assessment of clar-
ity, logic, appropriateness of the language used
in the pedagogical process;

2) adjusting communication strategies — improv-
ing the teaching style in accordance with students’
reactions and didactic goals;

3) formation of communicative culture — develop-
ment of active listening skills, argumentation, per-
suasive speech and effective use of non-verbal com-
munication;

4) development of empathy and interaction — the
ability to take into account the psychological state
of the audience and adjust one’s behaviour to achieve
optimal interaction.

Reflective activities in the field of communication
also involve the use of feedback: the teacher receives
information from students about the effectiveness
of their teaching, analyses the data and adjusts their
activities. This helps not only to improve teaching
skills, but also to establish a trusting relationship
between students and the teacher, which has a posi-
tive impact on the educational process.

In general, communicative reflection is a funda-
mental component of pedagogical skills. It allows
a future teacher of philology to realise his/her own
strengths and weaknesses in professional activity,
improve communication competences and formulate
effective strategies of interaction in the educational
environment. That is why the development of com-
municative reflection during training and pedagogi-
cal practice is an important step towards becoming a
highly qualified teacher who can successfully adapt
to the challenges of modern education.

An important aspect of communicative reflection
is its impact on the development of a teacher’s emo-
tional intelligence. Teachers who analyse their own
communication strategies have a better understan-
ding of students’ emotional reactions, can anticipate
their difficulties and provide a favourable learning
environment. This is especially important for philo-
logists, as their work involves constant linguistic and
intercultural exchange.

The role of communicative reflection in the
professional development of a teacher should be
assessed from different perspectives:

1) Reflection helps to form an analytical approach
to teaching, which contributes to an objective assess-
ment of one’s own achievements and shortcomings.
The teacher is able to rethink their own experience,
develop effective teaching strategies and avoid mis-
takes in the future.

2) Awareness of one’s own role in the learning
process, responsibility for student outcomes and
ability to influence their learning are important com-
ponents of a teacher’s professional development.
Communicative reflection allows future teachers
of philological specialities to determine their own
teaching style and optimal methods of working with
the audience.

3) In the context of the dynamic development
of the educational environment, the ability to quickly
adapt to new challenges is a necessary competence
for a teacher. A reflective approach allows for flexible
changes in teaching methods to meet the needs
of students, take into account their feedback and
modernise courses.

4) The use of reflection in the teaching process
helps to improve verbal and non-verbal communica-
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tion. By analysing their own language strategies and
the audience’s reactions, teachers improve their abil-
ity to articulate their thoughts, argue their positions
and support an interactive learning style.

5) Reflection allows teachers to evaluate the effec-
tiveness of the teaching methods used and their impact
on student learning. It contributes to the development
of more effective teaching strategies that ensure not
only the transfer of knowledge but also the develop-
ment of critical thinking in students [2; 3].

It is well known that pedagogical practice is an
integral part of the professional training of future phi-
lologists, because it is during practical teaching that
students have the opportunity to apply the acquired
theoretical knowledge, develop pedagogical inter-
action skills and improve their own teaching style.
An important aspect of this activity is the develop-
ment of reflection — the ability to analyse one’s own
experience, evaluate its effectiveness and adjust
one’s teaching activities, as reflection in the process
of pedagogical practice contributes to the formation
of critical thinking, independence and professional
self-awareness in future teachers. It allows students
not only to evaluate successes and mistakes in their
work, but also to formulate strategic approaches to
improving their own teaching.

In the process of teaching practice, philology stu-
dents face a number of challenges: the need to adapt
to new conditions, communicate with students, over-
come language barriers, and introduce innovative
teaching methods. It is in such situations that reflec-
tion helps to comprehend one’s own pedagogical
experience and identify its strengths and weaknesses.

During the pedagogical practice, several impor-
tant aspects of reflection are formed in philology
students: analysis of communicative interaction —
students assess how effectively they communicate
with students, whether they explain the material well,
whether they involve students in the discussion suffi-
ciently; development of self-reflection — future teach-
ers begin to better understand their own reactions,
emotions, teaching styles and approaches to organis-
ing the educational process; evaluation of the effec-
tiveness of methodological techniques — students
analyse which teaching methods and technologies
have proved to be the most effective.

Thus, reflection in the process of pedagogi-
cal practice contributes to the gradual professional
growth of students, expanding their opportunities for
self-improvement and critical rethinking of their own
pedagogical experience.

The analysis of scientific literature proves that the
development of philology students’ reflective skills
can be carried out through the use of various methods:

1. Reflective diaries — students keep records of
their impressions of classes, difficulties they encoun-
tered, and analyse their own pedagogical decisions.

2. The feedback method — students receive feed-
back from tutors, methodology teachers or students

themselves, which allows them to better understand
the effectiveness of their own work.

3. Analysis of video recordings of classes —
watching videos allows students to see their own
strengths and weaknesses in communication, assess
non-verbal interaction and adjust their actions.

4. Group reflective discussions — future teachers
have the opportunity to share their experience with
colleagues, receive support and useful recommenda-
tions [2; 3].

The use of these methods contributes to a deeper
understanding of the teaching process, helps students
develop critical thinking and the ability to analyse
their own teaching activities.

Pedagogical practice is not only an opportunity
for future philologists to consolidate their theoretical
knowledge, but also an important tool for developing
communicative reflection. Self-analysis, evaluation
of one’s own communication strategies and meth-
odological approaches contributes to the formation
of professional skills of a future teacher. Reflection
allows philology students not only to correct their
mistakes but also to adapt their pedagogical strate-
gies to modern challenges in the field of education.

Conclusions and prospects for further research.
Thus, it can be argued that communicative reflection is
an important tool for the professional growth of future
philologists, as it helps to improve students’ pedagogi-
cal skills, critical thinking and communication skills.
The use of reflective methods in the process of peda-
gogical practice allows future teachers to be aware
of their own pedagogical strategies, effectively adapt
them to the educational process and ensure an effec-
tive learning process. The development of communi-
cative reflection not only raises the level of awareness
of philology teachers of their professional activities,
but also acts as an effective mechanism for improving
the quality of education in general. In view of this, the
formation of a reflective approach should be an inte-
gral part of the training of future specialists in the field
of philological education. The use of various methods
of developing reflection contributes to the improve-
ment of communicative competence, critical analysis
of one’s own activities and the introduction of new
approaches to teaching, which, in turn, contributes to
effective interaction with students.

Further research on communicative reflection
in pedagogical practice can be aimed at a deeper anal-
ysis of its impact on the professional development
of philologists. In particular, the development and
implementation of interactive methods for the deve-
lopment of communicative reflection — the creation
of innovative approaches and technologies that will
contribute to the effective reflective learning of future
teachers of philology; the study of the relationship
between the level of communicative reflection and
the quality of pedagogical activity — the identifica-
tion of specific mechanisms through which reflection
contributes to the improvement of teaching skills.
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