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OCOBJIMBOCTI TEOPII TA ITIPAKTUKIU BUK/IAJAHHA IHO3EMHHUX
MOB CTYJIEHTAM Y HIMEIITbKOMOBHUMX KPATHAX

Abstract. This research article delves into the intricacies of teaching foreign languages to students in German-speaking countries (based
on a German model), uncovering the distinctive features that shape both theoretical frameworks and practical implementations. The
globalized world necessitates effective language education, and within German-speaking nations, language learning holds a pivotal role
due to their commitment to multilingualism and intercultural communication. This study examines the multifaceted approach to language
education, which considers linguistic, cultural, and cognitive aspects. It explores the integration of diverse theoretical foundations, such
as communicative language teaching and intercultural competence, to tailor teaching methodologies. Cultural context and technological
advancements, including digital tools and experiential learning, contribute to fostering language skills and intercultural understanding.
Furthermore, this article highlights future research prospects, including the exploration of pedagogical strategies, assessment methods,
technology integration, teacher training, and the socio-cultural dynamics influencing language education. Ultimately, this investigation
provides insights into how language education in German-speaking countries adapts to the demands of a globally connected society.

Key words: foreign language education; German-speaking countries; theoretical foundations; pedagogical strategies; intercultural
competence; technology integration; experiential learning; language proficiency; socio-cultural dynamics.

Amnoranis. Y crarti mboKo JOoCTiKeHO 0COBIUBOCTI BUK/IaZIaHHS iHO3eMHUX MOB CTy/IeHTaM y HiMelIbKOMOBHHUX KpaiHax (Ha
npuk/azi HiMeuunHu), po3KprBarouM xapakTepHi 0COOIMBOCTI, 1110 GOPMYIOTh SIK TEOPETHYHI 3acajjyi, Tak i MpaKTHYHi peasi3aryii.
I'nmobamizoBaHuii CBiT BUMarae e)eKTHBHOI MOBHOI OCBiTH, a B HIMEI[bKOMOBHHX KpaiHaxX BMBUEHHSI MOBH BiJlirpae Ba)K/IMBY POJIb 3aB-
[ISIKK IXHBOMY 3000B’s13aHHIO /10 6araToOMOBHOCTI Ta MKKY/IbTYPHOI KOMYHIKallii. Y [IbOMY /I0C/Ti/PKeHHi pO3mIsTHyTO HaraTorpaHHUH
MiAXiz 10 MOBHOI OCBIiTH, SIKMI BpaXOBYE JiHIBiCTHUHI, KY/IbTypHi Ta KOTHITUBHI acrekTd. [lociipkeHo iHTerpaliro pi3HOMaHiTHUX
TEOPeTUYHHX 3aCa/, TaKMX, sIK KOMyHIKaTHBHe BUK/IalaHHsI MOB Ta MDKKY/IBTYPHA KOMITeTEHTHICTb, AJIs1 Ha/IAITyBaHHS MeTOZO0/IOTii
BUK/Ia/laHHs1. Ky/IbTypHHI KOHTEKCT i TeXHOJIOTiYHi J0CSTHeHHsI, BK/TIOUAro4uX LUQPOBi iHCTPYMeHTH Ta eKcIleprMeHTa/lbHe HaBYaHHS,
CIIPUSTIOTh PO3BUTKY MOBHHX HaBMUOK Ta MKKY/IBTYPHOMY po3yMiHHI0. KpiM Toro, y crarTi BiZlobpakeHO repcrieKTHBM MaOyTHIX
ZIOCJIiI)KeHb, BK/IFOYAIOUM BUBUEHHS Te/laroriuHuX CTpaTeriid, MeTOZiB OL[iHIOBaHHS, iHTerpaLil TeXHOJIOriH, MiATOTOBKY BUUTEIB Ta
COLIIOKY/IbTYPHHUX /IMHaMIK, SIKi BIJIMBalOTh HA MOBHY OCBiTy. B KiHIIeBOMY MiZICyMKY Lje A0C/Ti/PKeHHs Ha/la€ YsIBJIeHHS TIPO Te, SIK MOBHA
0CBiTa B HIMEL[PKOMOBHHX KpaiHax a/lalTyEeThCsSI 10 BUMOT CBiTOBOTO CITIBTOBAapHCTBa B yMOBax rriobartisartii.

KorouoBi cs10Ba: iH03eMHOMOBHA OCBiTa; HIMEI[bKOMOBHI KpaiH{; TeOPeTHYHi OCHOBH; eZlaroriuHi cTparerii; MKKY/IbTypHa KOM-
MeTeHTHICTh; iHTerpaLjisi TeXHO/OTil; eKcriepuMeHTa/IbHe HaBYaHHs; BOJIOZIiHHS MOBOMO; COLIIOKY/IbTYpHA IHaMiKa.

Introduction. The teaching of foreign languages in
the context of German-speaking countries represents
a dynamic and evolving field of study, marked by a
rich interplay of theory and practice. As globalization
continues to foster interconnectedness among nations,
the acquisition of foreign language skills becomes an
essential tool for effective communication, cultural
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exchange, and academic and professional advancement.
Within the German-speaking countries, which include
Germany, Austria, Switzerland, and parts of Belgium
and Luxembourg, the educational landscape has been
influenced by a commitment to multilingualism and a
recognition of the pivotal role that language learning
plays in fostering international collaboration.

This article delves into the specific features that
characterize both the theoretical underpinnings and
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the practical strategies employed in teaching foreign
languages to students in German-speaking countries.
By examining the unique sociocultural and linguistic
contexts of these nations, we aim to shed light on the
diverse approaches and methodologies used to enhance
students' language proficiency and intercultural
competence.

The intricate relationship between theory and practice
in language education is particularly noteworthy in this
context. Theoretical frameworks provide educators with
insights into language acquisition processes, cognitive
mechanisms, and pedagogical methodologies. These
theories serve as the foundation upon which effective
teaching strategies are built, taking into account the
linguistic diversity within German-speaking countries
and the diverse needs of language learners [4, p. 93].

Furthermore, this article explores how educational
policies, technological advancements, and socio-
political considerations impact the design and
implementation of language curricula. The integration
of digital tools, the rise of experiential learning
opportunities, and the recognition of the significance of
intercultural communication all contribute to shaping
the dynamic landscape of foreign language education
in German-speaking countries.

In order to comprehensively understand the nuances
of foreign language teaching in this context, we will
examine case studies, best practices, and empirical
evidence that showcase the successes and challenges
of language instruction (based on a German model).
By critically analyzing the pedagogical strategies
employed, this article aims to provide educators,
researchers, and policymakers with valuable insights
into the ways in which foreign language education
is evolving to meet the demands of an increasingly
interconnected world.

In the subsequent sections, we will delve into the
specific characteristics of the theoretical foundations
and practical implementations of teaching foreign
languages to students in German-speaking countries
(based on a German model). Through this exploration,
we seek to contribute to the broader discourse on
language education by highlighting the innovations
and approaches that hold promise for enhancing
language acquisition and intercultural competence in
a multilingual and globalized landscape.

We would like to build, scientifically approve and
test a relevant didactic model that may consist of
preparation, practice and assessment-and-control
stages based on a German model. The study will be
expanded on the analysis of the didactic approaches

of the communicative, methodic (pedagogical content)
and cultural competences development of effective
foreign languages teaching in Germany.

The aim — to theoretically substantiate the didactic
conditions of teaching foreign languages to students
and experimentally test their effectiveness. One of
the hypotheses is that multimedia technologies may
be one of the effective tools and our objective is to
investigate it as well.

Theoretical framework. Historical aspects of
the development of foreign language education in
Germany in the context of European educational trends
were considered by German scientists of both the past
(F. Paulsen) and the present K.-R. Bausch, H. Christ,
K. Vogel, K. Schroder The dynamics of changes in
language policy can be traced to the documents of the
European Commission, the Council of Europe and the
Ministry of Education and Culture of Germany. This
issue is the subject of lively discussion of scientists in
the field of education, among whom should be named
R. Arnold, H.-J. Krumm, B. Hufeisen. Considering
the significance of foreign language education as part
of multicultural education, the concepts of “foreign
language” and “language” education need special
consideration and specification. In the context of
Germany, due to the multicultural nature of society,
both concepts are used in relation to the German
language, although it remains the only state language.
Multicultural education for this country has been one
of the most discussed problems in scientific circles for
more than a decade. Among the authors of fundamental
research in this field, W. Wintersteiner, M. Kriiger-
Potratz, and U. Zeuner should be mentioned. Bilingual
education became the subject of research in the works
of German researchers, in particular M. Wildhage and
E. Otten (development of the theoretical foundations of
the introduction of bilingual education and CLIL in the
practice of school education in Germany). In German
pedagogical literature, language diversification is the
subject of research by such scientists as H. Barkowski,
F.-J. Meiner and others. A significant contribution was
also made by B. Hufeisen regarding the development of
didactic principles for teaching foreign languages after
English. Problems of the content of language learning
and curricular aspects of their study in Germany were
primarily dealt with by H.-J. Krumm [4, 9, 12].

Available publications of the Ukrainian scientists
also represent general issues of teaching staff training
in Germany (G. Badakh, S. Bobrakov, I. Piankovs-
ka), features of early foreign language learning at
the modern stage (M. Parkhomchuk), postgraduate
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teacher education in Germany (A. Turchyn ) and Eu-
ropean countries (V. Vakulenko, S. Synenko). Resear-
chers O. Kuznetsova, L. Pukhovska, N. Sydorchuk,
M. Tadeeva, N. Chernihivska, V. Pasynok, studying,
understanding and comparing the university education
system of Ukraine and leading European countries,
the state of humanitarian and pedagogical education,
analyzed foreign language courses in higher educa-
tion, educational programmes and partly the organiza-
tion of training for students of language departments.
Ukrainian researchers R. Hryshkova, T. Kovalova,
H. Levchenko, O. Lokshina, I. Lopushynskyi, N. Pela-
gesha, O. Slonivska did not ignore the problem of
changes in priorities in the language policy of the EU
and Germany, as well as the issue of influence among
others multiculturalism on educational processes
(S. Drozhzhina, I. Loschenova, O. Slonivska and
others). Bilingual education became the subject of re-
search in the works of T. Bodnarchuk, N. Duda, and
A. Shirin, who proposed a typology of bilingual educa-
tion, presented data on the structure of linguistic edu-
cation, and considered modern approaches to teaching
foreign languages and the experience of their study in
schools in European countries, and in particular in Ger-
many. S. Amelina, N. Borysko, M. Gavrish, G. Levchen-
ko, N. Petraschuk (German language) participated in
the practical development of the curricular principles
of teaching foreign languages in Ukraine; H. Bakayeva,
V. Leshchenko, S. Nikolayeva (English language) [1].
Each of the researchers has his own view on the
problem, but there is no unequivocal answer to the
question of the essence of foreign language educa-
tion as a component of multiculturalism, although all
scientists recognize that it is foreign language educa-
tion that is key in the conditions of multiculturalism
of the European community and in the conditions of
European integration processes and globalization.
An emphasis should be put on the historical and
contemporary formation and development of the state
system of foreign language education in Germany.
The socio-political component of foreign language
education in the European space influenced the fol-
lowing points: the stages of EU language policy in the
context of European integration; the issue of language
policy as an educational policy in the conditions of
multiculturalism of the European community; the lin-
guistic policy principles of foreign language teaching
in Germany against the background of integration pro-
cesses. Implementation of the conceptual principles of
multilingualism in Germany is decided at the federal
and regional level, at the level of theory and practice of

foreign language education. The issue of diversifica-
tion of the language offer is controversial in Germany.
In the vast majority of schools, English is offered as the
first language. Agreeing with the fact that English must
be in everyone’s language repertoire, scientists, prima-
rily the authors of multilingual didactics, believe that it
should be offered as a second foreign language, used as
a basis for learning other languages, and focus on recep-
tive acquisition at the initial stage. In Germany, special
attention is paid to the language learning of migrant
children. Schools offer the study of mother tongue and
German as a second language. Taking into account the
specifics of such study and training, scientists and prac-
titioners of foreign language education are developing
and implementing systematic measures to improve the
situation in this area, both at the level of school foreign
language education and at the level of professional trai-
ning of teachers and their respective specialization [1].

Assignificant interest is raised by materials related to
the organization of foreign language learning at various
levels of the foreign language education system, which
is represented by solving the following tasks: to get
acquainted with the practice of foreign language lear-
ning in German schools; to study the aspects of lear-
ning foreign languages in the system of higher educa-
tion and adult education in Germany; to substantiate
the didactic foundations of training foreign language
teachers and improving their qualifications. Germany
was one of the first to respond to the challenges that
arose in connection with the new socio-political con-
ditions, against the background of European integra-
tion, migration and shifting priorities in the study of
foreign languages. This affected the foreign language
offer, primarily regarding the appearance of “German
as a second language” and “language of origin” dis-
ciplines in school curricula. Ancient languages, tradi-
tional for the school education system, are gradually
losing their positions. Against the background of the
total dominance of English as the language of inter-
national communication, other foreign languages are
offered in schools, those with world status, as well as
languages of neighbors and languages of economically
developed countries. Taking into account the require-
ments of the Council of Europe regarding the preserva-
tion of linguistic diversity, the implementation of the
concept of multilingualism and the expansion of the
language offer, Germany is trying to create optimal
conditions for learning foreign languages (native + two
foreign languages) by both citizens of German origin
and foreigners, involving not only its own resources,
but also diplomatic missions [2, p. 178].
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The analysis of the conceptual foundations of mul-
tilingualism and their implementation in foreign lan-
guage education in Germany, involves examining
various factors that contribute to the understanding
of language learning, linguistic diversity, and the
strategies employed to teach foreign languages.
Germany, as a multilingual country and a major player
in the European Union, has its own unique approach
to foreign language education, influenced by both
historical and contemporary factors [7, p. 6].

Conceptual foundations of multilingualism in
Germany are linguistic diversity, European language
framework, cultural understanding, bilingualism in
education, Language policy [6, 8].

Germany is home to a wide range of languages
due to historical immigration patterns, including
Turkish, Arabic, Russian, and Polish, among others.
This linguistic diversity has led to the recognition of
multilingualism as a valuable asset. The Common
European Framework of Reference for Languages
(CEFR) is widely used in Germany and serves as a
basis for language teaching and assessment. It defines
proficiency levels (A1l to C2) and guides curriculum
development, ensuring a standardized approach
to language education across Europe. Germany
acknowledges the importance of understanding other
cultures through language. This perspective promotes
intercultural competence and enhances communication
in a globalized world. some regions in Germany
implement bilingual education, where subjects are
taught in both German and another language, such
as English or French. This approach aims to develop
students' language skills while also facilitating content
learning. Germany's language policy emphasizes the
importance of learning foreign languages, with English
being a prominent language due to its international
relevance. This policy is driven by the need for a globally
competitive workforce and improved diplomatic and
economic relations [11, p. 268].

Implementation in foreign language education de-
pends on such factors as early start, language immer-
sion, curriculum integration, technology integration;
teacher training, assessment and certification, experi-
ential learning.

Foreign language education often begins in primary
school, with English being the most commonly taught
language. Starting early is believed to enhance language
acquisition and proficiency. Language immersion
programs provide students with intensive exposure
to the target language. These programs may involve
study abroad experiences or language camps, enabling

students to engage with the language in authentic
contexts. Language instruction is often integrated
into other subjects, allowing students to learn content
while simultaneously developing language skills.
This approach emphasizes the practical application
of language in real-world scenarios. Digital tools and
resources are commonly used to supplement language
education. Online platforms, language learning apps,
and interactive media enhance engagement and provide
additional practice opportunities. Language educators
undergo training to ensure they are equipped with the
latest teaching methodologies and approaches. This
includes understanding the psychological and cognitive
aspects of language learning. The CEFR-aligned
proficiency levels guide assessment and certification.
Standardized tests such as TestDaF (for German as
a foreign language) and various Cambridge English
exams are widely recognized and utilized. Cultural
exchange programs, study abroad opportunities, and
international projects allow students to apply their
language skills in real-life situations, fostering a deeper
understanding of language and culture [5].

Therefore, the conceptual foundations of multilin-
gualism in Germany highlight the value of linguistic
diversity and cultural understanding. The implemen-
tation of these foundations in foreign language educa-
tion involves early exposure, immersion, curriculum
integration, technology use, and teacher training. These
efforts are guided by language policies that prioritize
global competitiveness and intercultural communica-
tion [3, 10].

Over the last decade, there have been noticeable
shifts in the direction of reforming the system of
foreign language education in Ukraine. However, a
number of unsolved problems in the field of foreign
language education remain i.e. the disparity in the
foreign language offer of Ukrainian schools, the low
level of foreign language knowledge of the majority
of the country's citizens, the insufficient level of train-
ing of foreign language teachers, especially methodi-
cal (methodology of the second language, familiarity
with modern methods, primarily with the principles
of multilingualism and specifics of work in its condi-
tions), low level of provision of educational materi-
als, especially multimedia ones. In our opinion, the
implementation of a relevant didactic German model
will improve the process of reforming the system of
foreign language education in Ukraine.

Conclusions and Prospects for Research. There-
fore, the exploration of the specific features of theory
and practice in teaching foreign languages to students
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in German-speaking countries underscores the intricate
interplay between pedagogical approaches, linguistic
diversity, and socio-cultural factors. This study has
illuminated several key insights: multidimensional
approach; theoretical foundations; cultural context;
technological advancements; experiential learning;
integrative curriculum. The teaching of foreign lan-
guages in German-speaking countries is characteri-
zed by a multidimensional approach that considers
linguistic, cultural, and cognitive aspects. This ap-
proach acknowledges the complex interrelationships
between language acquisition, cultural understanding,
and cognitive development. The integration of diverse
theoretical frameworks, such as communicative lan-
guage teaching, intercultural competence, and cog-
nitive linguistics, contributes to the development of
effective teaching methodologies. These foundations
enable educators to tailor their strategies to the diverse
needs of language learners. The recognition of the
cultural context in language education fosters deeper
engagement and appreciation for the target language.
Intercultural communication skills are emphasized to
facilitate meaningful interactions across linguistic and
cultural boundaries. The incorporation of digital tools
and technology enhances language learning by pro-
viding interactive and immersive experiences. Virtual
language labs, online resources, and language learn-
ing applications offer innovative avenues for practic-
ing language skills. Study abroad programs, cultural
exchanges, and real-world language use opportunities
offer students firsthand experiences in applying their
language skills in authentic settings. These experiences
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