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Abstract. In the framework of this article, we focus on the features of teaching/learning of French language for special purposes by
teachers of the Dnipropetrovsk Medical Academy: the diversity of the public (age, previous experience of learning foreign languages,
specialization), specific need, etc. Then, we will focus on the difficulties that the teacher and students encounter while learning French
for special purposes, on ways and methods to overcome the obstacles that impede the achievement of the objectives.

French for special purposes has certain features that all teachers must know to make this type of courses successful.

Specific needs are one of the main characteristics of the FOS audience. The audience mentioned above does not want to learn French,
but French for professional activities. For example, teachers of the Dnipropetrovsk Medical Academy aim to teach their subjects in
French to French-speaking foreign students so that the learning process is as clear to them as possible, and so that the latter have the
opportunity to master professional terminology in their native language. .

Any FOS program developer must take into account the difficulties faced by a specialized audience (limited time, classes after work,
the need to move to the place of training, etc.). Awareness of these obstacles helps to find solutions to overcome the above problems. Our
research aims to offer solutions to overcome difficulties of all kinds, providing the possibility of distance learning. From our experience
in this field, it seems to us quite possible, even effective, to offer it remotely, provided we take a common approach.

Key words: French for special purposes; activity approach; communicative competencies.

AmHoTanisi. Y paMKax 1i€i CTaTTi MU CKOHIIEHTPYEMOCSI Ha 0COBTMBOCTSX BUK/IalaHHs/BUBUeHHsI (hPaHI[y3bKOT MOBH [|Jisi CTIeLia/TbHUAX
Ljinel BUK1azayaMu JJHINporeTpoBChKOI MeIMUHOI akaZieMil: pisHoOMaHITTA /mogel (BiK, monepefHiii 0CBij BUBUEHHS iHO3eMHUX MOB,
crierfiasi3anis), crerygivuHa Heo6XigHiCTh i T. A. [TOTiM MU 3yITMHUMOCS Ha TPYJHOLIAX, 3 SIKMMH 3iIITOBXYIOTECS BUK/Iafiau Ta CIyXadi
Tif yac BUBUeHHs (paHI[y3bKOI MOBH /7151 Ciellia/IbHUX ILji/ielf, Ha IUIIXax Ta MeTOZAax IO/0/aHHs THX I1ePellKo/, sSKi 3aBaKaroTh J0-
CSITHEHHIO T10CTaB/IeHuX 3a/ad.

®paHIly3bKa MOBa /iJ1s1 CTeLia/IbHUX Lijiell Bi/jpi3HsA€THCs TeBHUMU 0COOMBOCTSMY, SIKi TOBHHHI 3HATH BCi BUK/Iazaui, 11106 3pobutu
YCITIIIHNM Ljeli THTI TaK 3BaHMX CIlelUdiuHnX KypCiB.

KoHkpeTHi moTpebu € 0fjHi€l0 3 0CHOBHUX XapakTepucTuK ayautopil FOS. ITy6itika, 3rafjaHa BUILle, Xoue HABUMTUCS He GpaHLy3bKOi
MOBH, a (paHIy3bKoi MOBHU Jyisi ipodeciiiHoi AismpHOCTI. Hanpukiiaz, Bukiagadi JHinMponeTpoBChkol MeAUMUYHOI aka/ieMii MaroTh Ha
MeTi BUK/Ia[JAHHS CBOIX JUCLUIVIIH ()paHLy3bK0H0 MOBOO /1 ()PAHKOMOBHUX iHO3EMHHUX CTY/€HTIB, 11106 rpoLiec HaBYaHHS J/1 HAX
6yB MakCHMaJIbHO 3pO3YMi/IIM, @ TaKOX 11100 0CTaHHI Mai MOXK/IMBICTb ONaHyBaTy NpodeciiiHy TepMiHOMOTi0 PiZIHOIO MOBOIO, SIKOIO
BOHHM OyAyTh CMiJIKYBaTHCS 3 MalOyTHIMY TallieHTaMM Y CBOIX KpaiHax.

Bynb-sikuii po3pobHuK riporpam FOS moBrHeH BpaxOByBaTH TPYAHOLL, 3 SKUMU CTUKAETHCS CTIeliiasTi3oBaHa ayauTopis (obmexeHui
yac, NPoBe/ieHHs1 3aHATh Mic/s 3aKiHUeHHs1 pobouoro JHs1, HeoOXiZHICTb MepecyBaHHs /10 MiCLi IPOBeJeHHs 3aHATh TOL0). YCBiZloM-
JIEHHS LIYIX TIepeLKoy, JorioMarae 3HaiTH pillleHHs /151 MO/J0/IaHHs 3raJlaHuX BUILe pobsieM. Haite goctiziykeHHst Ma€e Ha MeTi 3anpo-
TIOHYBATH PillleHHsI /i/Is T0A0/IaHHs TPYAHOLIIIB yCiX BUAIB, repebavyarour MOXK/IUBICTh UCTAHLIIMHOTO MPOBE/IeHHS 3aHATh. 3 HAIIIOr0
JIOCBiZy B L[ili Tay3i, HaM 3/1a€THCS L[I/IKOM MOXX/IMBUM, HaBiTh e(peKTUBHMM, 3alIpONIOHYBaTH MOTO JUCTAHLIIHO, 32 YMOBH NIPUUHSATTS
CITIIBHOTO MiJXOAY.

KitrouoBi csioBa: paHily3pka MoBa [Jijisl CTieL{ia/IbHUX Liijield; AisbHICHAN MiXiZ; KOMYHIKaTUBHI HAaBUUKH.
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Introduction. Currently, the processes of
globalization, democratization of societies, the
expansion of international trade and the possibility of
cooperation with other states in the field of economics,
politics, culture are intensifying in the world. A huge
number of adults experience the urgent need to learn
a foreign language in order to become full partners in
international communication and activities. However,
it is adults who experience increased difficulties in
learning a foreign language, which is most often
explained by the inconclusive previous experience of
learning a foreign language and the high requirements
for the terms of study. Adult education has several
features, knowledge and accounting of which will
help to effectively use teaching methods and solve the
problem of optimizing the educational process.

The conditions for using a foreign language in the
modern world, when it is a means of communication,
cognition, receipt and accumulation of information,
predetermined the need for knowledge of all types of
activities: speaking and listening in a foreign language,
as well as reading and writing.

Intensive teaching methods are designed not only to
formulate in the learner a certain set of skills, but also to
force the student to overcome the psychological barrier
that inevitably arises from the artificial formation of
secondary language competence.

The ultimate goal of learning is always to provide
the ability to speak spontaneously, which is the result
of active mental activity to link the results of the past
and momentary thinking into a single whole, to create
some content that is consistent with the purpose of the
speech act, theme, communication situation.

The aim of the study — to identify and overcome
the obstacles that impede the achievement of the
objectives. We will use the following research methods:
observations and documentary analysis.

Methods: 1) analysis of scientific and methodological
literature in order to determine the existing points
of view on this issue; 2) scientific observation and
generalization of experience (observation of the
behavior of listeners in the process of learning different
aspects of the language).

Results. According to psychologists, with age,
indicators of logical memory improve compared
to mechanical one, but indicators of short-term
memory become worse. A positive factor is the
interconnectedness and coordination of functions,
which can compensate for individual shortcomings. For
example, well-developed logical thinking, accumulated
experience, and the ability to infer conclusions from

the sum of knowledge presented will help make up for
short-term memory. However, experience can have
both positive and negative effects on the effectiveness
of training. Insufficient vocabulary in the native
language, especially in the professional field, will make
it difficult to understand and successfully master lexical
as well as grammatical constructions.

On the other hand, a high level of proficiency in the
mother tongue with the limited possibilities of a foreign
language can be a brake, as the need for adults to speak
creatively, their rich life experience comes into sharp
conflict with the possibilities in a foreign language and
leads to the appearance of numerous errors.

However, practice shows that linguistic experience
in learning one foreign language contributes to the
successful mastery of another foreign language.

The main importance in adult learning is motivation,
which finds expression in the person’s motivation for
action, in the mobilization of his internal energy, in the
direction of his actions.

There is no doubt, that adult education requires a
specific organization of the educational process and
special forms of pedagogical communication.

The requirements of an adult student for the
effectiveness of the educational process are very high,
and they are caused not only by the closest personal
and professional motives, interests and needs, but also
by the fact that the specialist is inclined to compare
the effectiveness of his professional activity with the
effectiveness of the educational process. Work with an
adult audience consisting of highly qualified specialists
requires attention to the personality of each student,
considering his social role [6]. Properly organized
pedagogical communication allows you to intensify
the educational process and increase the speech
activity of students. To create optimal conditions for
mental comfort in the learning process, you should
strive for a natural informal communication, which
is characterized by friendly participation, emotional
responsiveness and attention to the interlocutor.
The tone of the appeal should be extremely friendly,
trusting, interested [10].

The success of teaching a foreign language is closely
related to the emotional comfort of the person and
the nature of interpersonal relationships in the group,
therefore, in deciding the issue of recruiting groups,
one should take into account both the level of language
proficiency and the age of the group members.

It is very important to constantly evaluate the results
and successes of students and comment on their
answers, note the strengths and weaknesses, give
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specific advice and do not forget to encourage them
for their efforts and successes.

We consider that it is necessary to determine the
pedagogical conditions for the effective study of a
foreign language by adults. There are two aspects to
resolving this issue [8]:

1) theoretical study of the specific features of adult
learning and the formation based on these principles,
the application of which will guarantee the successful
teaching of a foreign language;

2) choice of science-based methods of teaching a
foreign language.

Researchers of the adult learning process suggest
considering precisely the age differences of a mature
person, which carry certain contradictions. On the one
hand, in the period of maturity, a person is accompanied
by achieving goals, expanding the sphere of needs,
the sphere of motivation, there are more opportunities
for personal development, on the other, a crisis of
inadequacy, loss of a new feeling, lagging behind
life, lowering one’s own self-esteem, and fatigue.
According to scientists, the main differences between
an adult student are as follows [7]:

1. An adult learner is aware of himself as an
independent, self-governing personality and has
extensive life experience, including educational.

2. An adult student has a high initial and specific
motivation for learning, which is due to the ability
to solve their professional problems with the help of
educational activities.

3. An adult learner strives for the immediate practical
application of the knowledge and skills acquired in
everyday and professional life.

4. An adult learner places high demands on quality
and learning outcomes.

Thus, the main pedagogical principles in the
organization of adult education are: the priority of
independent learning, the principle of joint activities,
reliance on experience, individualization, flexibility
in the formation of training programs, the practical
orientation of training, the role of a teacher in
organizing, consulting, and providing knowledge.

Psychologists identify eight significant features of
adult learning [5]:

1. Adults should want to learn for themselves.
They will resist external pressure. Their studies will
be effective only when they have a strong intrinsic
motivation for mastering new skills or acquiring certain
new knowledge. The desire to learn can be awakened
or stimulated by external influence, but it is impossible
to impose it.

2. Adults will study only what they consider
necessary to study. Adults show a practical interest in
learning and will study what is directly useful to them
in their professional activities.

3. Adults learn at work. In a year, an adult will forget
about 50 % of what has been studied “passively”, in
two years — 80 %. But if he will have the opportunity
immediately after studying to consolidate the
knowledge gained in practice, and then periodically
repeat these practical exercises, the new knowledge
will last much longer.

4. Adult learning is greatly influenced by previous
experience. The perception of new knowledge in
adults is inextricably linked with accumulated life
experience. If the new knowledge is not consistent with
what the learner already knows, he subconsciously
tunes in to reject such knowledge.

5. Adults learn better in informal settings. Many have
unpleasant memories associated with schoolwork.
You need to try to create an informal atmosphere in
the classroom.

6. When teaching adults, you need to use a variety
of teaching methods. The learning process is faster
if the information is perceived by several senses
at once. Videos, audio recordings, visual aids can
greatly enhance the impression of classes. In order to
cause changes in the way of actions, relationships or
thoughts of an adult student, it is necessary to involve
the listener in active participation in the educational
process, i.e. use also a discussion method of teaching.

7. Adults do not need to be “evaluated”; they need
to be guided. Competition negatively affects adult
learning. Most of them are critical of their ability to
learn something. If they are confronted with the need
to take tests, write test papers or participate in other
training events designed to assess their academic
success, they can quit classes for fear of public
condemnation.

There are several communication rules for adult
education [2]:

Rule 1. Do not impose your opinion. The teacher
should be the last to speak. First, listen, discuss,
analyze, if necessary, conduct a “brainstorm”, and only
then express your opinion, if appropriate.

Rule 2. To be able to listen. Anyone who gives advice
needs to learn to listen. For the teacher it is especially
important (and at the same time quite difficult) to be
able to listen carefully during group classes.

Rule 3. Help to open up. The human mind is like
a parachute: it does not work if it is not opened. The
teacher must carefully think through their actions
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and ensure that the minds of students are open to new
knowledge.

In the structure of the adult’s personality as a subject
of interpersonal interaction, spheres of interpersonal
relations are distinguished as the most relevant for
the characterization of this process. Interpersonal
interaction is one of the conditions for successful adult
learning of foreign languages. Taking into account
the psychological characteristics of interpersonal
interaction, such as organizational inclinations, the need
for leadership, approval from the group members, the
principles of personality-oriented, communicatively-
oriented training optimizes the learning process and
leads to an increase in the success of adult learning [9].

Adults seek active participation in the learning
process. We believe that the greatest efficiency is
achieved with the joint activities of a teacher and an
adult student at all stages of the educational process:
from its planning and preparation to analysis of the
results. For example, we practice such tasks where
there is no unique solution. The main goal of such
exercises is to develop language skills based on
the existing individual experience of the listener.
Adults have a need for urgent application of acquired
knowledge, skills. For its implementation, we use role-
playing games in the classroom, an imitation of real-
life situations [3].

This significantly speeds up the application of
the language in practice. Adult students are more
motivated than children and adolescents. They are
psychologically inclined to get the planned result and
are more aware of the need for language in their lives. A
whole range of motivational technologies is used. High
motivation is maintained and managed by the teacher,
which significantly reduces the burden on students.
Most adults negatively assess their knowledge. In the
classroom, we practice a more effective method. First,
the student evaluates the results. The results are then
discussed jointly by the teacher and student. With age,
people’s ability to remember decreases. Therefore, our
adult students do not learn, for example, grammar rules,
but learn the logic of the language. The accumulation
of vocabulary is on a special schedule of repetition of
words, which is developed on the basis of the rhythms
of the human memory. For better memorization of
words, listeners use associations, create visual images,
intelligence cards.

Based on the FOS (francais sur objectifsspécifiques)
issue and our teaching experience in this area, we have
found that teachers face several challenges [1]:

134

1. Lack of practice: lack of training in this type of
learning seems to be the main difficulty in which the
designer has to face. Being a branch of FLE (francais
langue étrangere), FOS is often overlooked by French
teachers, particularly in non-French-speaking coun-
tries. Certainly, we note training proposals for FOS
designers but they remain still limited. Often literary,
these teachers find it difficult to prepare a FOS course.
They ignore its reality: its audience, its needs, its ob-
jectives, its methodology, etc. Faced with such a situ-
ation, teachers adopt two attitudes. Either they refuse
to develop FOS courses, or they provide FOS courses
without knowing its methodology based on a FOS
manual in the targeted field. So the training doesn’t
happen achieve the goals of the learners who eventu-
ally abandon it.

2. Lack of contact with learners before teaching: the
educational designer normally receives the training
request from of an institution without being able to
contact the learners to properly identify their language
needs that must be taken into account during the
planned training. The institution concerned gives the
designer a global picture of the learners’ needs. But this
image always remains the vision of the administration
or the company and remains formulated by responsible.
Admittedly, the designer must take it into account
but the absence of direct contact or indirect with the
learners makes his task more difficult although he
has to formulate hypotheses on language needs and
target situations. Without this important contact, he
can neither confirm nor refute his hypotheses before
the start of the training, which obliges him to modify
the content often after a few lessons. That’s why we
recommend that any designer of FOS courses make
direct contact (interviews, discussion, etc.) or indirect
(surveys, analysis grids, etc.) with the learners before
the training. Such an approach contributes to better
knowing the level of learners in target language, their
objectives, their needs, etc.

3. The specialty of the content of FOS courses: as
part of FOS courses, the designer is often responsible
for developing courses whose content he ignores.
This difficulty pushes several teachers to refuse to
develop FOS courses. The designer certainly knows
more than others. For example, if he wants to prepare
tourism French courses for receptionists, he may have
knowledge in this area since he has previously traveled
to the foreigner where he has experienced situations of
use as a tourist himself. But the designer finds it difficult
to develop, for example, courses for non-French
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speaking doctors who are preparing to undergo training
in a French hospital. So, he is unable to formulate all
alone hypotheses on the communication situations that
these doctors during their training in France. In this
case, he must contact his learners, specialists and those
responsible for the planned training. The specialty of
course content and its long preparation only push a
lot of teachers to turn your back on the FOS. So, you
must take into account an important principle of FOS:
designer doesn’t necessarily have to master the content
specialty because it’s not his mission. This consists in
preparing its learners to face situations communicative
activities planned through language activities. But the
designer must go through a stage of familiarization
with the professional specialty in order to know the
main lines, the structure, the functioning, the actors, the
usage situations, the recurrent lexicon, etc. The purpose
of this step is to assist the designer in developing the
Classes. To do this, the designer can contact specialists,
read his specialized journals, consult websites, attend
colloquiums or conferences in the targeted field and
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